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SCHOOL CONTEXT

· Community village school.
· Aldingbourne is an average sized school whose pupils are, apart from a very small minority, from mainly White British backgrounds.
· Popular and oversubscribed with waiting lists.
· Children are broadly average on intake

· PAN 30 means that we are a one form entry from Reception to Year 6

· Growing number of children on free school meals (although still small in the national context). More families in challenging situations.
· The proportion with learning difficulties and/or disabilities, including statements, is lower than that seen in most schools. These pupils mainly have speech, language or behavioural difficulties.
· Good attendance (middle 20% of all schools) and punctuality, with children enthusiastic about their learning.
· Very high staff morale which results in low turnover of staff.
· Governing Body has a full complement of Governors.
· A large team of volunteer helpers in the school to work with all our wonderful children.
· Clear shared vision and values for children, parents, staff and governors.
· Shared purpose and positive ethos pervades the school.
· Creative ALPS based approach to the curriculum.
· Ingenious timetabling allows for specialist teaching. 

· Outstanding school environment and facilities.
CHANGES SINCE LAST INSPECTION
· Two members of staff have retired and been replaced by two NQTs.
· A change in SMT. The deputy headteacher is on maternity leave and we have 2 teachers in charge. Mrs Griffiths in the juniors and Mrs Reed in the infants.
· Further changes to the outside environment includes a sensory trail, a giant climbing rock, a caving / tunnelling  area, an enclosed area for free play in KS1, a new Reception playground area, a ramble route, a kitchen area to allow for UFSM, a new music room and a new teaching space has been created in the form of a London bus!
AREAS FOR SCHOOL DEVELOPMENT
· To ensure all children, in all year groups are equipped with the skills and knowledge in literacy to become independent learners and in doing so raise the standards in reading and writing across the school to ensure at least 85% of all children are meeting their expected level.
· To raise the standards in mathematics across the school to ensure at least 85% of all children are meeting their expected level.

· To ensure all children are equipped with the skills and knowledge to become independent learners in the foundation subjects and in doing so children will produce work based on their own choices and abilities.

· To work with the PTA and other outside agencies to build a 1950’s diner in the

school grounds to use as an area for serving / eating hot dinners.
PREVIOUS INSPECTION ISSUES
Teachers to give children more opportunities to find out about different people’s lifestyles backgrounds and customs found in other parts of the United Kingdom

· Planned assemblies that look at different cultures and beliefs in the UK.
· Art week focused on British Values, with a particular focus on mutual respect and tolerance of those with different faiths and beliefs.
· Made links with an inner city school in Portsmouth, for children to explore an urban community and feedback to the whole school.
· Reviewed PSHCE / RE curriculum to ensure it was explicit in teaching the children about diversity / Religious beliefs within UK communities.
· Planned displays based around other cultures and religions which are seen around the school.
· Various visitors used to teach children about different communities in the UK.
· A number of international teachers have visited the school and shared their cultural traditions with the children.
THE ACHIEVEMENT OF PUPILS AT THE SCHOOL

FOUNDATION STAGE
WHAT DOES IT LOOK LIKE?

In the Foundation Stage, the standards learners achieve are outstanding given their capability and starting point. Assessments made on entry to school indicate that the starting point of our Foundation children is in line with the national average. 
All learners in the Foundation Stage progress at least at a very good rate and many make excellent progress, as reflected in the Foundation Stage profile results at the end of the Foundation Stage.

Baseline assessment, devised by the school, and the school’s tracking grid system are used very effectively to predict progress and ascertain whether pupils are on track to make expected progress. Baseline on entry ensures that children are set challenging targets from day one.
Each term, the children are then assessed during a mid-term assessment week. This includes independent work in maths, writing, reading, phonics and independent learning. This work is analysed to inform future targets. Any changes are recorded on tracking grids. The evidence is kept in Best Work Books and Whaling Work Books.
According to OfSTED 2009, all learners are gaining knowledge skills and understanding at an excellent rate. Recent observations show that progress made by all pupils was very good. Observations from the SMT indicate that expectations and standards of teaching within the Foundation Stage are outstanding and, as a result, standards are exceptionally high.

The Foundation Stage is a strength of the school. Since the last OfSTED, the school has been visited by numerous teachers and Headteachers, the focus being classroom environment, phonics and standards achieved by learners in the Foundation Stage. 
WHERE DO YOU FIND THE EVIDENCE?
· OfSTED comments about standards of provision in Reception.
· Foundation Stage Profile Assessments at beginning and end of year.
· Tracking grids.
· Evidence of children’s work – Topic Books / Whaling Books / Best Work Books.
· Parent comments from questionnaires.
WHAT NEXT?
As a school, we believe our Foundation Stage is definitely a strength of the school. However we are always looking for ways to improve. This academic year we would like to develop further links with parents by introducing ‘Tapastry’. This is an ICT package that allows us to share the progress of children in the class via the internet. We have also purchased a new decodable reading scheme. This will further improve the children’s ability to learn to read at a young age. Finally, we need to re-visit the teaching of handwriting in the Foundation Stage. We need to encourage the children to focus on the size and spacing of letters. This will be a priority in the summer term.
KEY STAGE ONE
WHAT DOES IT LOOK LIKE?
On the whole Key Stage 1 results are normally above the national average, which is always very positive. However, this year we are significantly below the national average and this needs to be addressed immediately. Looking at the data, it is very apparent that the core of the class were unable to meet the expectations of the new curriculum. However, the more able children were able to cope with the curriculum and performed well, achieving above the national average in three of the four assessed subjects. Last year, I commented on the more able children not being challenged enough. We put strategies in place to deal with this and the impact is apparent in our GDS scores.

This present cohort has a particular strong top end but equally a big bottom end. The core group is relatively small and is achieving more to the lower end than the upper. We need to ensure that next year this cohort is fully supported in year 3 so that the majority of children meet the expected level in year 3.

The most noticeable result is the writing. We achieved 26% and the national average is 66%. This is a drop of 40% which is unacceptable. The main reason for these poor writing results was very similar to Key Stage 2, in that very few of the children were able to demonstrate in their writing what the GAPS skills that had been taught. In the children’s language books there was clear evidence that good grammar, punctuation and spelling teaching was happening but it was not then applied in their writing. We feel that this issue is two-fold: Firstly, our expectations of the children during writing sessions need to be higher and we need to insist that once skills have been taught to the children they become
‘non-negotiable’ in their writing – they MUST apply them. Secondly, we feel that the children need to have a greater understanding of the features they need to include in their work and more responsibility for their own work. 

In maths we are only slightly below the national average (4%) and our GDS is 14% higher than national, which is positive. However, once again, it is coming back to ensuring that the core of the class are taught / challenged / supported to a level where they can meet the expected level. 

Reading is very similar to maths. Last year we spent a significant amount of time supporting the more able with their higher order comprehension skills and once again our GDS results reflect this. We now need to implement the same support with the core group. 

On the whole, I am really disappointed with the Key Stage 1 results. We need to ensure that we are putting effective strategies in place that will ensure these results are greatly improved next year. However, I am also aware that as a school we are very good at dealing with poor results and improving them immediately. For example, last year in KS 1 are level 3 results were lower than average we put systems in place and consequently results have improved (refer to GDS). Looking at next year’s cohort and what has been predicted we are looking at a combined score of 85% or above. The main issue with this cohort is to monitor their progress in year 3 and ensure the correct support is given to ensure progress is made.
In Year 1, our phonic screening results are very successful. In 2016, 29 children took the test and 29 children (97%) passed. 90% (26 children) scored either 38 or more which is excellent and way above the national average. Furthermore, 69% (20 children) scored full marks which is very positive. One Year 1 child was not entered for the test as it was deemed inappropriate for his level of development. The school has recently received an EHCP for this child. Also, the child for whom English is an additional language scored 37 and successfully passed the phonics screening test. Finally, in 2015, 3 children failed the test and needed to retake the phonics test again this year. They all received intervention work and all 3 children passed. These results are excellent and we are very proud of all the children. Last year the children struggled with ‘c’, ‘ue’ and ‘ph’ as these are not standard parts of the Year 1 phonics scheme. Mrs Tweed ensured that these phonic sounds were taught to the children. Mrs Tweed felt that the word choices this year were more sensible and the children coped exceptionally well with all aspects of the test. A big thanks to Mrs Tweed and Mrs Tee for all their hard work. 

WHERE DO YOU FIND THE EVIDENCE?

· OfSTED 2006 & 2009 comments about standards of provision. 

· Assessments at beginning and end of year.
· Key Stage 1 SATs results.
· Tracking grids.
· Value added data.
· Evidence of children’s work – Topic Books / Best Work Books / Maths Books / Literacy Books
· Subject Portfolios of work that highlight high standards of work. 
· Phonics Screening test scores.
WHAT NEXT?
MATHS
· Mrs Thomas, maths coordinator, will spend a morning a week working alongside Miss Spencer. She will support her with her planning and work with groups of children ensuring that the correct level of work is being taught and children are being appropriately challenged.

· Homework opportunities need to be capitalised on – maths homework for the more able children.
· During morning activities, we will continue to use higher order maths questions for ALL the children, encouraging the children to work above their age related level.

· We will ensure suitable work is set to allow children to work above their age related level in all areas – maths, reading and writing

· Support work will include maths and not just phonics and spelling – especially for the less able group.

READING

· We will continue ½ termly reading comprehension activities – lesson time, led by the teacher

· We will continue termly reading comprehension activities – support sessions / ability group work – Mrs Herbert to implement. Focus on all children not just more able.

· Introduce a half termly comprehension lesson – during assessment week. This will be marked with the children with the class teacher.

· We have invested in a new decodeable reading scheme to support less able readers and offer them more support.

· Friday afternoon reading sessions will take place by the class teachers. This will be used to either support or extend groups of readers.

WRITING
· Every teacher will work with their own class but with two teaching assistants each to support. This will allow teachers to track more effectively which children are on course to meet and which children need further support.

· Grammar, punctuation and spelling lessons will be taught weekly and teachers will insist that what has been taught will be used in their children’s writing. There will be zero tolerance on aspects that have been taught. 

· Teaching assistants will be present during GAPS sessions. This will ensure that they will have a better understanding of teacher expectations.

· In year 2 we will focus on developing children to become more independent in their writing by introducing them to proof reading so that they may improve their work. 

· Teaching assistants will be trained on how to model proof reading and editing. This training will take place by an external moderator who will also train staff.

· Teachers will plan specific writing sessions that will allow children to demonstrate and apply the skills they have been taught. This will be carried out in their language books.

· Weekly staff meetings will be planned to look at children’s writing and the progress that is being made. As a group we will look at marking, feedback and how well children are applying what has been taught.

HANDWRITING
· Weekly Friday handwriting sessions need to be more focused, with a real emphasis on the relationship between the size and spacing of letters. 

· Children need to be encouraged to use a joined script at all times.

KEY STAGE TWO
WHAT DOES IT LOOK LIKE?
On the whole we are very pleased with this year’s Key Stage 2 results. As always, all the staff have worked incredibly hard to ensure that attainment throughout the school is high, and for that, I am very grateful. We work well as a team and we identify children who may be underachieving, or even coasting, and we present them with work that challenges them. This is evident in the majority of our results.

When analysing this year’s data we are pleased to say that in three of the four assessments we are significantly above the National Average which is excellent. In reading 73% of children have met the appropriate level. This is 8% above the national average. This is positive because last year we were slightly below the national average and as a school we have worked hard to improve the reading culture throughout the school. The introduction of the Salford reading test has allowed us to identify which aspects of reading children struggle with. We have then been able to offer the correct support and this has clearly had an impact. We have also worked hard to improve the quality and consistency of our Junior ‘Literature Circles’ in which the children work in groups focusing on deep and careful analysis of a text, therefore developing their comprehension skills. We feel this initiative has been highly successful. The reading strategies we used this year will continue next year and we will endeavour to achieve 100% met in 2017.

In GAPS every child who took the test met the expected age related level which is excellent (97%). We had one child who did not sit any of the tests. The teaching of GAPS in the school is excellent. All the teachers have worked together to plan and implement a very thorough and effective GAPS curriculum. As a result, we are significantly above the national average (72%) in our results. 

The maths results were equally excellent and, once again, significantly above the national average. Mrs Thomas spent time incorporating written method maths into her morning maths and, as the results show, this has had a huge impact on the children. This year she has also spent time working with the children answering test style questions. This is very beneficial, especially the feedback that Mrs Thomas gives to the children. We achieved 97%, meaning that all the children who took the test MET the expected level. One child did not sit the test.

Our Science tests, which are internally marked, also showed that we had tracked children accurately and resulted in 100% of the children meeting the expected age related level.

Writing was the one area that was very disappointing. We achieved 43% (13 children) which is significantly below the National Average and the Government floor target.  WHY? The new curriculum has dramatically raised standards in writing from what was previously expected of children. For example, just in terms of punctuation, an average child working at a level 4B would have been expected to demonstrate an understanding of capital letters, full stops, question marks and exclamation marks, apostrophes, commas in lists and commas to mark clauses. In the new assessment framework, in order to meet the expected level an average child needs to demonstrate all of the above plus an understanding of dashes, brackets, hyphens, colons and semi-colons. Previously these would have been skills expected from an able child to achieve a level 5. Furthermore, they need to have demonstrated it in almost every piece of work that you assess in order to achieve the expected grade. We have endeavoured through our new scheme of work to raise our standards in teaching to meet the new curriculum, with the children’s fantastic knowledge demonstrated in their GAPS results. However, we feel that we could do more now to teach the children to apply their GAPS skills to ALL pieces of writing, as this is where we fell down this year. When the children’s work was teacher assessed at the end of the year with the new assessment materials there was not enough consistent evidence of the features required to achieve the MET grade. An important point to mention is that throughout the year we have worked alongside an external moderator (Steve Streeter) who has spent time looking at the children’s work. He has given us areas to work on which should enable us to reach the expected level in 2017. He agrees that one of the most frustrating aspects of the writing was the fact that the Governments expectations had risen to the equivalent of a 5c, this is a huge jump for children and, in consultation with him, we felt that 43% was a realistic score for the year group and we honestly thought it would be in line with National. We all (Steve included) were very shocked when we discovered schools had achieved 75% and above. This does not correlate with past results - there were very few schools who ever scored 75% level 5c. Steve believes for this reason that the writing assessment materials will be looked at nationally again this year, as at the moment they are only interim. 

As a result of the writing our reading, writing and maths combined is also significantly below the national average, which is really disappointing but I know next year will be completely different. We have already put initiatives in place to help with our writing. 

On the whole, we are very pleased with these results and, more importantly, the progress made by all the children. Other than writing and a small percentage in reading all the children have MET this very challenging new curriculum and that is excellent. The one child receiving pupil premium MET in maths, GAPS and Science. In his reading he was never predicted to meet. He has had support in this area all through his school life and finds it very tricky. He can mechanically read but struggles to process what he has read. We have made his new school aware of these difficulties.

Thanks to everybody for these great results.

WHERE DO YOU FIND THE EVIDENCE?

· OfSTED comments about standards of achievement 2006 and 2009. 

· Assessments at beginning and end of year.
· Key Stage 2 SATs results.
· Tracking grids.
· Value added data.
· Evidence of children’s work – Topic Books/ Best Work Books / Maths & Literacy Books
· Subject portfolios of work that highlight high standards of work. 

· Mock SATS results. 
WHAT NEXT?
As a school, we have identified areas that we believe, if implemented correctly, will improve our achievements even further.
Reading

· Literature circles to continue on Wednesdays to improve comprehension skills and develop a deeper understanding of a text. Mrs Reed to monitor the questioning skills used by Mrs Dixon and Mrs Ancell.

· Reading comprehension withdrawal on a Thursday with Kerri Reed to support children predicted not to meet age related level.

· Daily reading with Mrs Sherrington to support children who are not meeting their age related reading level.

· Some reading comprehension homework built in and, occasionally, reading comprehension test rehearsal on Wednesdays during rotation day. This will allow Mrs Thomas to monitor the progress being made by each individual child. Their progress will be tracked and work set accordingly to ensure they meet age related reading level.
· Salford Reading test to be carried out during assessment week to check reading age and ensure correct support is being given to individual children.
Spellings

· Small group spelling support for children who need it daily with Kerri Reed. Pick children from SWST at the start of the year who are not meeting their age related level in spelling.

· Friday spelling intervention programme for low achievers in spelling with Kerri Reed (Friday afternoons)

· Recapping on the year 5/6 spellings including the 100 key year 5/6 words from the government spelling list. Children will continue to be tested on a Thursday, retest on Friday if they did not achieve well enough on the previous day. Spellings to go home weekly.

· Regular GAPS homework will be sent home to reinforce work done in school.
· Children across Key Stage 2 will use spelling booklets. Any spellings taught will be put in their spelling book / dictionary by the child and then this word cannot be spelt incorrectly again!
Writing

· Every teacher will work with their own class but with two teaching assistants each to support. This will allow teachers to track more effectively which children are on track to meet and which children need further support.

· Each class teacher will deliver their own GAPS curriculum. This will ensure that teachers know what has been taught and will insist that it is used in their children’s writing. There will be zero tolerance on aspects that have been taught. 

· Teaching assistants will be present during GAPS sessions. This will ensure that they will have a better understanding of teacher expectations.

· We will focus on developing children to become more independent in their writing by focusing on proof reading and editing. Children will be encouraged and trained to correct their own written work through proof reading and editing.

· Children will be given time to carry out peer marking.

· Teaching assistants will be trained in how to model proof reading and editing. This training will take place by an external moderator who will also train staff.

· Teachers will plan specific writing sessions that will allow children to demonstrate and apply the skills they have been taught. 

· Weekly staff meetings will be planned to look at children’s writing and the progress that is being made. As a group, we will look at marking, feedback and how well children are applying what has been taught
Maths

· Daily morning mental maths will continue to run in the Juniors. However, teachers will now incorporate written method maths into this session. As a school, we do not want to fully remove the mental aspect as we feel that children need to be able to mentally perform maths concepts. It helps them not only in the using and applying of maths but in lots of other areas of the curriculum. 

· The Government are looking to introduce a standardised tables test. As a school we have discussed introducing a weekly tables test on a Friday. This would be very similar to the way the spelling test operates.

· Booster maths to continue – Mrs Woodward to focus on the children who at present are potentially going to struggle to meet their age related level in maths. 

· Mrs Dixon and Mrs Kerri Reed to work with year 6 children in small groups ½ hour each week focusing on arithmetic strands of the curriculum.

· Regular maths test practice on Wednesday during rotation day which will be marked and then discussed with the children (this was a focus last year and really raised confidence and attainment in the test). This also allowed Mrs Thomas to monitor the progress being made by each individual child.

· Mrs Thomas will organise an evening for parents based on 'supporting your child with written calculations’. This evening will help parents understand the methods that the children will be taught in order to support them at home.

· Regular weekly maths homework, linked to the curriculum will be set in year 6.

· Kerri Reed will support children who are struggling to meet their age related level in maths. This will take place on a Wednesday and Thursday afternoon.
OVERALL SUMMARY

2016

KEY STAGE 1

	SUBJECT
	%ACHIEVED
	NATIONAL

AVERAGE
	COMPARISON

	Reading
	58%
	74%
	

	Reading GDS
	36%
	23%
	

	GAPS
	61%
	n/a
	n/a

	GAPS GDS
	19%
	n/a
	n/a

	Writing
	26%
	66%
	

	Writing GDS
	0%
	13%
	

	Maths
	68%
	72%
	

	Maths GDS
	32%
	18%
	

	Science
	94%
	81%
	

	RWM
	26%
	60%
	


KEY STAGE 2

	SUBJECT
	%ACHIEVED
	NATIONAL

AVERAGE
	COMPARISON

	Reading
	83% 
	65%
	

	GAPS
	97% 
	72%
	

	Writing
	43% 
	74%
	

	Maths
	97% 
	70%
	

	RWM
	43% 
	53%
	


THE QUALITY OF TEACHING IN THE SCHOOL

WHAT DOES IT LOOK LIKE?

Despite this year’s disappointing results I firmly believe that on the whole teaching at Aldingbourne School is consistently challenging for all groups of learners, and activities are matched closely to children’s needs. Our last OfSTED informed us that teaching throughout the school is very effective in meeting the needs of all its pupils. All teaching observed by OFSTED was judged as being outstanding. Importantly, the teaching of English and Maths was judged as being outstanding, enabling the core skills of numeracy and literacy to be taught effectively. There were no weaknesses in teaching overall.  In the lessons observed, different pupils received carefully differentiated work that was challenging at the appropriate level. Regular and rigorous observations by the Headteacher and other members of staff of each other continue to reconfirm OfSTED judgments.

Since our last OfSTED, as a school, we have continued to strive for improvement under the direction of the SMT.  The school continues to have two annual observation weeks during which the SMT make a judgment on the quality of teaching and learning within the school. Last year’s Judgments showed that the majority of teaching in the school has been very good or better and the school has consistently been judged overall as being outstanding and has remained a Grade 1, self-regulating school. As a school the SMT are fully aware that OFSTED judgments are no longer required. We will continue to carry out observations and discuss with staff what they need to improve on in order to ensure sufficient progress is being made by all children. The language of outstanding, good etc will still be used but not given as a final judgement / grade.
The school constantly strives to move forward and careful self-review, together with close scrutiny of work, ensures that every year we are able to set ourselves challenging targets for self-improvement. For example, last year the reading results fell below National Average and this was not acceptable. As a school we identified reading as an area in need of development and consequently it became a main school priority identified in the SDP. InSET days and staff meetings had a visible impact on both teachers and children. The Salford Reading test was introduced as a form of assessing children’s reading needs, extra reading support was put in place, literature circles were introduced to develop comprehension skills and parents were encouraged to become more involved in their children’s reading progress. All this resulted in reading results being above National Average at the end of KS 2.
Teaching at Aldingbourne is rooted in expert knowledge of the curriculum, teaching methods and how learners progress. Observations show that all teaching staff, including teaching assistants, have very good subject knowledge across all areas of the curriculum, including the next steps needed for children to progress. This is further enhanced by ingenious timetabling that allows for specialist teaching in many subjects across both Key Stages. In Key Stage 1, the children are involved in infant rotation three times a week so that specialist teachers may teach all the children in PE, RE, Music, ICT, French, Science and PSHCE. In Key Stage 2, all the children are involved in a rotation day which allows for specialist teaching in ICT, RE, Music, French, OAA and Dance. The use of specialist teaching in maths and literacy involves our English and Maths coordinator sharing their expertise by planning and supporting teachers in different year groups.

The school has worked hard over recent years to train teachers to use a range of teaching styles based on the ALPS approach. Teaching is dynamic and lively, with teachers using teaching in role, puppets, video or the IWB to engage the children and ensure that the pace of learning within a lesson is rapid.  The impact this has had is that observations and pupil interviews have identified that teaching addresses the needs of the full range of learning styles, inspires the children to engage fully in lessons and allows all children to make very good progress.

Teachers build up excellent relationships in the classroom. Learners are engrossed in their work and progress is considerably better than might be expected. Pupil interviews show that the children in the school perceive the teachers as being ‘jolly and fun!’ Parent questionnaires support the fact that pupils have excellent relationships with their teachers. Teachers use a range of creative and dynamic teaching styles to inspire, enthuse and motivate the children. The ‘open door’ ethos of the school encourages children to build strong relationships with teachers which give them the confidence to take risks and, as a result, achieve highly. 

As a school we believe that SATS results are not the only indicators of the quality of our provision. Assessment throughout the school is very rigorous and effectively used. The use of pupil tracking grids ensures that teachers have a clear knowledge of different ability groups throughout their class, and are able to identify individual children who are not making expected progress or making rapid progress through mid-year tracking. The use of best work books as a form of termly assessment clearly show the progress an individual child has made term by term in English and Maths. Children have a great pride in these books and enjoy seeing their own progress. Last year, staff revisited the use of target setting as a way of monitoring pupils attainment by setting individual children rigorous short term, specific, measurable, achievable targets which are reviewed half termly. One to one consultations between our English Coordinators and Year 6 pupils have proven to be invaluable in motivating the children to take responsibility for their own improvement. We have also introduced self-assessment for children in Maths and Science. This has been very positive and has allowed staff and children to assess what has been learnt in each individual lesson by individual children. It has proven to be a very powerful tool for assessment.
The school actively supports parents and carers and encourages them to become involved in their children’s learning. The school offers many opportunities for parents to become as involved as possible in their child’s learning through reading home-school links, homework books, parent coffee mornings, reading / spelling evenings, Welcome to Key Stage 2 evenings, SATS evening, Meet and Mingle evening etc. All these events allow parents to develop and extend their understanding and knowledge with regards to their child’s learning. A recent questionnaire highlights that there is a strong parental satisfaction with the school, based on regular involvement in its work. The school has developed this link even further through the introduction of a parental leaflet about each new topic to include coverage of each subject and ways in which a parent can support their child’s learning at home. Feedback from parents has been very positive. The school website has become an invaluable link with parents providing both a means of keeping parents informed and sharing children’s successes. The introduction of Parent Mail has enhanced communication even further.
The school commits itself to a high level of adult to child ratio. Within Key Stage 2, each class has a full time teaching assistant. In Key Stage 1, each class has a full time teaching assistant plus an extra teaching assistant for the morning sessions. Recently we have begun to introduce the idea of learning mentors. Their role is to work with children who struggle with transition from different year groups or schools. Ofsted 2009 noted that this provision has had a major impact on the progress and well being of all pupils within the school. Teaching assistant time has been carefully allocated to maximise the impact on progress. This means that in a writing morning or maths morning, for example, there are always three adults in a classroom. This enables the adult to work with focused, carefully differentiated groups in order to guide and support them to maximise their progress. In addition, the high proportion of adults to children means that adults have more time particularly first thing in the morning or after a playtime to focus on the well being, health and safety of the children. The quality of teaching assistants and support staff is excellent throughout the school. Teaching Assistants work incredibly hard to ensure that all children are guided and supported in their learning. They attend training sessions and InSET days and are fully committed to the whole school ethos. They are a credit to the school.

WHERE DO YOU FIND THE EVIDENCE?

· OfSTED’S comments on teaching and learning (2006 & 2009)
· OfSTED’S comments on differentiation (2006 & 2009)
· Most recent classroom observation records comment on differentiation and teaching and learning.
· Most recent classroom observations that identify teaching styles based on ALPS approach as a strength.
· Copy of invites to coffee mornings/ Key Stage 2 welcome evening/ SATS coffee morning.
· Target setting systems in place across the school.
· Recent SATS results and Headteachers analysis. 

· Copy of assessment work from a child’s ‘Best Work Book’ in which they do their termly assessments.
· Most recent parent questionnaires that show children at Aldingbourne enjoy coming to school.
· Tracking grids.
WHAT NEXT?
As you can see from this year’s data writing is a huge issue throughout the school. As a staff we all need to raise our expectations and demand more from all the children. It is vital that we raise our standards in the teaching of all aspects of literacy. The teaching of literacy across the school is very good but the area that needs developing is the standards and expectations of children’s literacy skills. As a school we MUST demand more from the children. Children need to be taught the skills and then apply them independently to their writing. This is a priority across both Key Stage 1 and 2. 
THE QUALITY OF LEADERSHIP & MANAGEMENT OF THE SCHOOL
WHAT DOES IT LOOK LIKE?

The leaders of the school at all levels provide it with a vibrant sense of purpose, with an unerring focus on promoting high standards and the fullest personal development of the learners. Morale is very high. The Headteacher and her SMT have a clear vision for the school which is disseminated to and shared by the rest of the whole school community. The system of school development planning which involves the whole staff at the beginning of the academic year is incredibly effective. Teachers, TA’s, office staff and Governors meet for a whole day and work together to… 

· review our school mission statement and aims

· establish what we think as a staff makes our school successful and why?
· analyse performance data

· review last year’s priorities

· discuss possible areas of improvement and set new priorities for the forthcoming year

· subject co-ordinators look at priorities and check for links in their subjects
As a result of this whole school approach to analysing performance and setting new goals, a clear and outstanding commitment to high standards is evident and permeates the whole school. In September, the newly agreed priorities are disseminated to parents in the first monthly newsletter. The school’s mission statement ‘to learn to bee the best that we can bee by educating our children in a caring, happy environment so that they can develop their full potential through our commitment’ is supported by our wonderful Golden Rules, all of which are driven by the school’s clear drive to promote high standards and maximise children’s personal development. These aims are all appropriate and clearly visible in the school’s daily life. The school’s ethos is extremely positive and pupils feel valued so that the commitment to high achievement is tangible in every classroom. 
Other staff members are co-ordinators of different subject areas, all of which are very well led. The provision of a shadow co-ordinator, helps maintain continuity as staff change. The annual monitoring week of curriculum areas allows subject leaders to scrutinize their subject and make judgements about children’s progress within their subject. They may observe lessons, sample work, carry out pupil interviews or analyse data. Any weaknesses or areas for development are dealt with promptly and decisively.

An effective system of performance management works throughout the school and involves every member of staff. This process happens at the beginning of every academic year and is directly linked to the school’s new priorities. This, in turn, raises levels of achievement in staff performance and drives forward pupil attainment / progress. Teaching is monitored and quality assured through a rigorous and effective system of monitoring. Annually, the school has two observation weeks, each with a different focus. The first observation week is carried out by the SMT in the Autumn Term. The second observation week takes place in the Spring Term and is a peer observation. Teachers observe each other alongside the Headteacher. Each member of staff feeds back to the member of staff they have observed. This is a very worthwhile exercise and allows excellent practice to be shared.
The inclusion of all learners is a central goal that is very effectively promoted and discrimination is tackled with vigour. The mission statement for our school talks of helping children achieve their full potential. We are committed to giving all of our children every opportunity to achieve the highest of standards. We do this by taking account of pupils’ varied life experiences and needs. We offer a broad and balanced curriculum and have high expectations for all of our children. The achievements, attitudes and well-being of all our children matter irrespective of ethnicity, attainment, age, disability, gender or background. Through very focused assemblies led by the Headteacher, there is a clear message that everybody should be treated the same and be given the opportunities to excel in everything they do. Our PSHCE sessions tackle issues such as discrimination, and role play helps the children to explore how they would tackle such issues in real life.  Staff are committed to ensuring that all children are treated fairly and feel fully included. The schools very visual aims, golden rules, lunchtime and play time rules, as well as weekly morning meetings, all ensure that everybody is clear of the boundaries set in order to ensure we are all equal.

The school is very effectively managed in a way that ensures the very best use of resources, thorough and incisive quality assurance of its work, and prompt and decisive action to remedy any problems. Within the school, there are very good levels of staff and resources. Since 2005, there has been an increase in teaching assistant support. This high level of teaching support in both Key Stage 1 and 2 has had a major impact on the teaching for learning that takes place in the school and recent results show that this is having the effect of raising standards. Regular staff meetings for all members of staff together with whole school InSETS and termly staff chats raises levels of productivity, as staff have a clear understanding of their roles and responsibilities within the school. 
These roles and responsibilities include a high proportion of specialist teaching time. For example, our maths specialist spends two mornings a week working with booster more able groups in Year 5 and Year 6. This is a very effective deployment of staffing as it utilizes their specialism to have the maximum impact on the children. Results, observations and quality of work support this very effective management initiative. The Headteacher commits a high proportion of her time to specialist teaching in different classes which, in turn, releases teachers to work with a small focused group or allows team teaching opportunities. It also ensures that her experience remains rooted in the classroom and, together with her SMT, she leads by example, having high expectations of what can be achieved and performing to a high standard in the classroom. 
The schools ALPS approach to teaching and learning demands high quality and highly visual learning resources which are evident throughout the school. Most of these resources are made within the school, ensuring that they are fully matched to our direct needs and of the highest quality. Key Stage meetings, staff meetings, InSETS and parent workshops are all times when we work together to share ideas and make resources. The Headteacher, together with the finance committee, priorities the quality of resources throughout the school and allocates a substantial amount of the school’s budget to purchasing and renewing resources so they remain of the highest quality. Our PTA also raises a substantial amount of money each year and as a school we work closely with the PTA to ensure that this money is spent effectively. For example, last year they raised £10,000 and this was used to purchase a caving / tunnelling system, which will enhance our OAA curriculum and in turn develop team building skills. The Headteacher and a senior member of staff are members of the PTA and this ensures close links are maintained. The school is incredibly well resourced and the SMT are always looking at ways to raise money or obtain grants that can be spent on improving the school’s resources. For example, the SMT successfully applied for a Grounds Grant, which enabled us to fund our new rambling route and rebuild our castle.
tential. We are committed to giving all of our children every opportunity to achieve the highest of standards. We do this byThe accommodation in the school is very good. The semi-open plan nature of the key stage bases promote links between the classes that team teach and reinforce the open and welcoming ethos of the school. The interior of the classrooms are made stimulating and exciting for the children through lively displays which are shared nationally through Harper Collins publications. The school successfully organizes and facilitates training days for teachers based on a number of different themes, for example, Dealing with Displays, Song of Sounds Phonics, Being an Effective Leader, The Creative Maths Curriculum, and The Outdoor Classroom. The SMT have also been involved in training students at the University of Chichester (UCC) on the classroom environment, phonics and creative teaching. The school is continually being visited by schools from all over the South of England, as well as international teachers. The response has been amazing and we are so pleased that our high standards are being shared worldwide. Recently the Headteacher has become an NLE (National Leader in Education) and the school is now a NSS (National Support School). This is excellent for the school. It allows us to share our effective practice but it also means that we must maintain our high standards.
The school’s environment is definitely a strength both internally and externally. It all begins with a ‘magical’ archway leading in to a large office area and medical room, a tidy clutter free staffroom that accommodates all staff, a toilet for the disabled and a luxurious art and drama cupboard. Each classroom is equipped with interactive whiteboards and computer stations. We also have an ICT suite with a full-time ICT teaching assistant, a music room and a very child friendly library. The outside accommodation is also outstanding, including a larger than average playing field, a small outdoor swimming pool, an adventure playground, a stunning environmental area, a staggering science garden, a climbing rock, a very ‘jolly’ role play area which includes a pirate boat and castle, a percussion playground which includes giant instruments and a stunning decked stage, a sensory trail, rambling route and recently added caving / tunnelling area. The reception class has their own playground and outside area which includes a large sandpit area, a role play house, climbing wall and patio areas and a recently built indoor play area and a magical wooded area. The Key Stage 1 area also benefits from an indoor covered play area which ensures that play is an extension of the classroom. The most recent addition is a new teaching space in the form of a London bus.
The school manages its available funds very well and with care, in order to achieve the most efficient use of resources and value for money. The governing body is very effective and monitors expenditure carefully in half-termly finance meetings. The Headteacher and bursar meet weekly to discuss expenditure and monitor the school budget. The school regularly reviews building and maintenance contracts and invites competitive quotations from contractors. The Governing body and the Headteacher consult with co-ordinators, staff, parents and pupils about expenditure for the school. 
The Headteacher together with her SMT and Governing body are pro-active in making links with other providers, services, employers and other organisations to promote the integration of care, education and extended services to enhance learning. Recent links made include:
· Reception teacher visits two feeder nurseries half-termly.
· Staff from secondary schools are welcomed to visit our year 6 children.
· Headteacher attends cluster group meetings with local heads half-termly.
· Regular visits from other schools to look at quality of teaching and school environment.
· Fire Brigade, Police visit school annually.
· School nurse visits termly.
· St John’s Ambulance man teaches first aid to each of our KS2 classes annually.
· Road safety team teach year 6 cycling proficiency annually.
· Local estate agent visits as part of Years 1 and 2 topic on ‘Houses and Homes’

· ‘Time Span’ A local drama group visit termly and bring topics alive!

· Local restaurant owner visits as part of Years 3 and 4 Greek topic enabling children to taste food.
· Gym club, Archery club, Karate club, Forest School club run on a variety of different evenings for children from the local community in the school hall.
· Year 6 children visit Chichester College.
· Local church members lead assemblies.
· Headteachers and staff from across the country have visited the school to observe teaching in both KS 1 and 2 and to look at the outside provision.
· The school organises and runs several training days throughout the year. These are well attended and have been incredibly successful.

The links that have been made by the leadership team have enhanced the curriculum and have had a direct impact on children’s learning and quality of teaching. As a result of this, the leadership team are highly committed to ensuring these links are maintained annually and new links are constantly sought out and forged. This year the SMT have led InSET Training in other schools and supported schools across the county in a variety of ways. The introduction of training days and InSET training for other schools has not only enhanced the schools excellent reputation but also:
· supplied the school with income 

· improved further the schools own teaching ethos

· offered Aldingbourne staff the opportunity to work with external teachers
·  allowed the SMT to share their outstanding knowledge and practice
The Governing Body is an outstanding one and is effective in carrying out its statutory duties. The Governors take an active role in the strategic management of the school and have a good understanding of the school’s strengths and weaknesses. The Governing body are invited to attend all school functions including InSETS and staff meetings. They themselves meet termly and their sub-committees meet half termly. Staff and Governors meet and share ideas and knowledge during Governor Week. They are very visual around the school and are keen to extend their knowledge and understanding of the schools curriculum. We have also begun in-house training for Governors which has been incredibly effective in developing Governors’ knowledge and skills in relation to different aspects of school life. Last year we had data analysis training, ALPS training, Safe Guarding, Fire Safety, Creative Teaching and VCOP training.
WHERE DO YOU FIND THE EVIDENCE?
· Evidence of whole school development planning

· Copy of school’s mission statement of aims

· SDP targets on display in staffroom
· Observation Week Report

· Curriculum Co-ordinator monitoring report

· List of staff/governor/TA linked to each subject area
· Golden rules, lunchtime and playtime rules in the hall
· Headteacher’s teaching timetable

· Photos of displays and school environment, resources
· Governor’s committee reports / minutes
· Finance meeting agenda
· PTA Budget Summary

· Performance Management Folders
· TA timetable

· Specialist teaching timetable

WHAT NEXT?
Leadership and management throughout the school continues to be outstanding. Becoming an NLE / NSS is a new challenge for the school and will allow the school to share its outstanding practice with others. It will also allow the school to further develop its middle managers, by giving them the opportunity to work with and support other schools both in UK and overseas. This year the leadership team is set a new challenge, never have results been so poor in Key Stage 1 and the question we need to ask is why? And what are we going to do to improve on these? Teachers need to raise their expectations and standards throughout the school, especially in writing, need to improve greatly. It will be the role of the leadership team to ensure this happens. Observations, work scrutiny, shared planning sessions, weekly staff meetings to check progress will all ensure standards improve. 
THE BEHAVIOUR & SAFETY OF PUPILS AT THE SCHOOL

WHAT DOES IT LOOK LIKE?

The school has adopted a very open door policy. The Headteacher is very visible and is fully aware of all the children’s and parents’ needs within the school. This approach is filtered down throughout the school and all staff, parents and children are encouraged to speak openly and share any worries they may have. Our School Council meet weekly over a working lunch to discuss any concerns they may have. This has been really positive and it has given the children a true ‘voice’ in the school.

To encourage this open approach, the Senior Management Team decided that it would be beneficial for both the Headteacher, Deputy, Key Stage One and Key Stage Two Coordinators to be visible at crucial parts of the school day. Therefore, they ensure that they are present at different entrances to the school both at the beginning and the end of the day as well as being part of the lunchtime supervision team every day.

As a school, we realise that playtime and lunchtime are potentially the time of day when children are most vulnerable. To counteract this risk the school is highly committed to ensuring there is a high proportion of adult supervision during playtime and lunchtime. Over recent years, the school has worked hard through regular teaching assistant and lunchtime supervisor’s meetings to adopt a pro-active style to supervision. Therefore, members of the lunchtime supervision team have designated areas to supervise and have been trained in positive interaction and intervention as a way of promoting positive behaviour together with having clear guidelines on how to sanction inappropriate behaviour. 

The school grounds have been developed in such a way that all the space is used and the children have lots to do. We have a role play area, musical / drama area, physical area, games area, football area, quiet area, bouldering rock, ramble route and a science area (due to be revamped this year). The children have free flow play in all these areas and they use the space positively and creatively.

Assemblies and PSHCE give children very clear boundaries on how to behave and what is or is not acceptable. Our Good Behaviour Booklet outlines the clear behaviour guidelines and the schools approach to bullying and racism. This booklet is given out to all new parents and redistributed at the start of Key Stage 2.
The school environment is one of trust and respect. Children and adults build very close relationships and this allows children to feel safe about informing staff of incidents at home which may cause them harm or distress. The ratio of staff to pupils throughout the school also ensures that staff are alert to any children that may appear sad, distressed or withdrawn. Staff act on this by informing the class teacher or Headteacher, and action is taken immediately. 
A regular weekly morning meeting ensures that as staff we are all fully aware of any incidents involving children who may feel at risk or have encountered any difficult situations in school or at home. Recently, we have employed staff to work as learning mentors for children who may be struggling with transition between classes and schools.

This has been very successful and is an initiative that has come about as part of the local schools partnership plan for inclusion.

The school over recent years has not only worked hard to ensure the children’s safety and well-being whilst in school, but has also worked hard to equip the children with the life skills essential to keeping them safe outside of school. Every year we have an internet safety day, in which each class works with the ICT Coordinator to learn all about how to keep safe when using ICT. We also offer parents the same training at an ‘Internet Safety’ Evening. The school also organises a First Aid day in which all Key Stage 2 children spend time learning about basic first aid with a member of the St John’s Ambulance Team.  Annual visits from local services such as the Fire and Police services and local magistrates help raise children’s awareness of key risks and how to deal with them. The School Nurse talks to children about hygiene and changes in their bodies that they will encounter in the coming years. Termly, the School Council will also walk around the school to assess the health and safety issues within the school. They feedback to the other children and staff in a whole school assembly. This has really helped children identify how and why they should keep themselves safe. 
Behaviour is consistently of a very high standard. Even at an early age, learners listen to one another and take full responsibility for themselves and their actions. The ethos of the school, which has a high emphasis on respect for self and others, provides a very strong and effective focus for pupil behaviour. Very good standards of behaviour are fostered through the caring and supportive relationships between the whole school community.  The behaviour policy for the school is presented as the Good Behaviour Booklet which includes a section on the school’s ten ‘Golden Rules’. These golden rules are clearly displayed in the hall and children demonstrate a clear sense of ownership of these rules which encourage pupils to care for and help others.  Observations consistently show that pupil behaviour is of a very high standard both during carpet sessions, focused group work and independent activities. Staff make very good use of praise, class awards, house points and stickers to reward and encourage very good behaviour. Recently, we have introduced a postcard system in which teachers inform the SMT about children who have been amazing in an aspect of school life. The SMT write a ‘praising postcard’ to the appropriate child and this is posted to their home address. This instantly informs the parents about their child’s success! OfSTED commented in 2009 on the high standard of behaviour across the school with particular reference to the outstanding expectations of our reception children. 
Children are punctual and, on the whole, rarely absent. Attendance records show that attendance at the school is in line with the national average. Authorised absences are recorded at 2.9% and unauthorised absences are 0.1%. These rates of attendance are due to the awareness parents have of the importance of attendance together with the fact that the school has a rigorous approach to following up absence. 

The school has a very caring ethos and a clear system for monitoring the children’s 
well- being and progress so they may flourish. Our Headteacher is our Child Protection Officer and disseminates information about specific children to all staff through a weekly morning meeting with the Deputy Headteacher. This ensures that all staff are aware of any child’s changing circumstances and are fully committed to ensuring that child’s safety and happiness.

The school operates a very thorough system for checking on the safety of children. Any child whose absence is not accounted for is telephoned within twenty minutes of the register being closed. This instantly allows the school to know that all its children are safe and accounted for and has trained parents to inform us swiftly of a reason for absence.

Advice and guidance is freely available at Aldingbourne School as we have a very ‘open door’ policy to parents and children alike. We work especially hard to guide and support children through vital transition periods such as the move into a new class or key stage, the beginnings of puberty and the all-important transfer to secondary school. Visits from the school nurse, secondary school teachers, staff and TA transfer chats, class transfers for pupils and transfer evenings for parents and pupils all help the children through these changing times. In response to increasing parent anxieties about the choice of secondary schools, we introduced a secondary school transfer evening for our year 5 pupils and parents. The evening talks them through the importance of open days and visiting schools, how to fill in the form and we also invite ex-pupils to come and talk about their experiences at the different secondary schools. The evening has been a huge success and will continue to be held annually. 

Children most at risk, including SEND children, are very well supported. The school has close links with the school nurse, EWO, link worker and social services and use these links for advice and guidance whenever needed. Any child who is identified as vulnerable is reported to our Child Protection Officer and appropriate action is taken immediately. 
The SEND Co-ordinator, learning mentor and teaching assistant, work together to not only support children with learning difficulties, but also children who are in any way vulnerable. A provision map is set up for each child who is identified on the SEND Register. This is carried out in consultation with their class teacher and progress towards meeting targets is closely monitored. Termly SEND meetings with parents mean that parents are kept well-informed of their child’s progress and continuing needs. A concerning children staff meeting takes place termly, in which staff discuss any children who may need emotional, physical or educational support. As a staff relevant support is allocate and monitored. This process ensures all children are catered for and more importantly all staff are fully aware of every child’s needs with in the school. As a headteacher this is what makes Aldingbourne UNIQUE!
WHERE DO YOU FIND THE EVIDENCE?

· Lunchtime Rota
· Concerning Children Report

· Home/school agreement
· School Council minutes book

· Lunchtime Laws booklet

· Good Behaviour Booklet

· T.A Timetable

· Morning Meeting sheet

· First Aid photographs
· Parents Questionnaire
WHAT NEXT?
Behaviour at Aldingbourne School is exceptional and the children’s behaviour and attitudes are always commented on by visitors. To develop this behaviour even further and encourage children to become accountable for their own behaviour, we have made ‘the independent learner’ a focus this year. We are keen to encourage the children to think for themselves and make the correct choices in all aspects of school life. In the Foundation Stage and Key Stage 1 we have introduced more choice into their free play and independent play. This requires good decision making which is a direct result of good behaviour.
OVERALL 

EFFECTIVENESS
To summarise, Aldingbourne Primary School is an outstanding, grade 1, self-regulating school. In addition to all of the above points, Aldingbourne’s biggest strengths are:

· Our ability to be self-reflective and honest – the SMT always reflects carefully on the year and what we have achieved or not achieved in the whole spectrum of school life. We believe we are very honest about where improvements might need to be made, where they are possible and where they are not needed. Our conversations with staff are equally honest. Staff chats, InSET days, observation feedback, staff meetings, Key Stage meetings all lead to an open, honest and constructive atmosphere. The year always begins with a whole school InSET in which we reflect on the previous year and plan the forthcoming. Everybody is encouraged to contribute and by the end of the day priorities are set, which are relevant, achievable and owned by the whole school team. 
· Our motivation is to always look for ways to improve – since our last OfSTED, results have been consistently high and when blips occur, we deal with them. For example if results fall drastically below National Average, like this year! As a school we have discussed why we think this has happened and together we have created a development plan that will ensure results will improve next year. We work together as a team to solve problems. For example this year the maths coordinator will support the year 2 teacher in ensuring her standards and expectations are high enough. This is also true of our school environment, we are continually improving and enriching the school environment and in doing so maximizing its use.
· Our ability to tackle priorities effectively – the school’s priorities for the year are chosen carefully so that they are manageable and will have maximum impact. They then become central to the school’s planning for the year in order that they will be achieved and not simply forgotten! For example, they form the basis for all our staff meetings, performance management, InSET days, Key Stage meetings and very often observation weeks. Staff meetings are set so we can monitor our progress towards achieving them and we relay our progress to the pupils, parents and Governors throughout the year.
· Our ability to make everybody feel part of the team – the SMT work hard to ensure the ethos of the school is friendly, caring and positive for children, staff and parents alike. The ALPS approach ensures that all who enter the school feel valued and special. This, in turn, encourages them to want to succeed in this very special place. Quotes such as ‘A day without laughter is a day wasted’, ‘If you want to 
stand-out don’t be different, be outstanding’ are displayed around the school encouraging a positive, loving ethos and the atmosphere in the school is warm and positive and commented on by all visitors, including OfSTED in 2009 who said, “Aldingbourne is a fun and happy place to be!”, which is the quality we are most proud of. 
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